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Abstract 
This study investigated the potential value of Weblog use on English language learning in the context of a university in Thailand.
It examined students’ perceptions of and attitudes towards using Weblogs. A content analysis was used to analyse the data that 
derived from short questionnaires, interview questionnaires and student Blogs. The findings indicated that the students perceived
Weblog as a tool for the development of their English, in terms of writing, reading, vocabulary, and recording their learning 
experience. The students also viewed Weblog as giving an opportunity and freedom for self-expression in English, writing for 
both a local and global audience, fostering creative, analytical and critical thinking skills, creating social interaction and good
relationships between writer and reader, and supporting the learning community. Overall then, in spite of some minor limitations, 
they had positive attitudes towards Weblog use. These findings suggest that Weblogs can provide learning motivation and 
opportunities for authorship and readership, as well as the development of writing and learning strategies, including critical 
thinking.
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1. Introduction 
     Weblog, asynchronous computer-mediated communication (CMC), offers another means of online 
communication (Murray & Hourigan, 2008). It is gaining popularity in the educational realm and is extensively used 
in English language leaning contexts. A Weblog is a free user-friendly technology that is easily created, tailored, 
used, maintained, and frequently updated. The attractiveness of a Weblog is enhanced by its ‘multimodality’ (Kress, 
2003) which includes texts (profile, reflections, and feedback), colors, images, audio and video files, and hyperlinks 
of websites of the author’s interests (Smith & Baber, 2005; Du & Wagner, 2007). Weblogs are organised in a 
reverse chronological sequence; that is, the latest published Blog is in the first top entry and each published Blog has 
a date that indicates when the Blog is published. This feature allows the reader to identify which is the recent post 
(Zhang, 2009). The posts can be edited by the author and the Blogs can be archived and searchable through database 
(Pinkman, 2005).
    Three types of Weblog used in the language classroom are the tutor Blog, the learner Blog, and the class Blog. 
The tutor Blog is utilised for student reading practices, exploration of English websites, online exchanges, and a 
resource of links for self-study. The learner Blog allows individual learners to post their thoughts in relation to the 
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reading. Thus, it encourages learner self-expression and develops a sense of ownership. The class Blog encourages 
learners to post messages, images and links in relation to classroom discussion topics. It can facilitate project-based 
language learning, and can be used as a virtual space for an international classroom language exchange (Campbell, 
2003).
    Weblogs have been asserted to have potential values in English language education for several reasons. Weblogs 
provide opportunities for real communication in an authentic learning environment. The audience of the writing is 
not limited to the teacher but extends to classmates and other people beyond the classroom, including a global 
audience. Thus, Weblogs raise an awareness of having an authorship and a readership. The authors publish ideas, 
thoughts, events and information, and readers are allowed to give feedback directly to the authors’ posts (Oravec, 
2002; Ward, 2004; Kavaliauskienơ, Anusienơ & Mažeikienơ, 2006; Du & Wagner, 2007; Benson & Reyman, 2009). 
Research claims that Blogs enhance reading comprehension, improve students’ writing skills and abilities, provide 
an exciting and motivating learning environment in reading and writing for learners (Pinkman, 2005), and  promote 
learner autonomy (Ward, 2004). 
Weblogs also offer an online alternative to learning logs, in which students document their learning experience 
(Du & Wagner, 2007). Mynard (2007) suggests that Weblogs can be a tool for language educators to use in order to 
encourage learners to reflect on their learning experience and also add comments to other people’s Blogs to 
encourage further reflection.
 Additionally, Weblogs enhance student analytical and critical thinking skills. When posting Blogs, Bloggers 
compose their Blogs and monitor their writing carefully because they are aware of the reason that their writing will 
be virtually published and viewed online. When readers read Blogs, they develop ideas and provide feedback for the 
authors (Oravec, 2002; Zhang, 2009). Yang et al (2005) claim that electronic ideas exchange among Bloggers can 
motivate and provide opportunities for reinforcing critical thinking skills.
Blogging enables the creation of social networks and learning communities where users can easily interact and 
communicate their ideas and thoughts. Through this process, knowledge is constructed. Thus, Blogging facilitates 
collaborative approaches in writing and reading on the World Wide Web (Godwin-Jones, 2003; Alexander, 2006; 
Kavaliauskienơ, Anusienơ & Mažeikienơ, 2006; Ševelj, 2006). 
Weblogs offer real communication in which writing and reading take place in an authentic environment and there 
is a real audience. Therefore, Weblogs provide a genuine learning context for EFL learners who have limited 
opportunities to be exposed to the target language in an authentic environment. Research confirms that using 
Weblogs in EFL contexts increases student interest and motivation in reading and writing, and promotes learner 
independence and autonomy (Pinkman, 2005; Zhang, 2009). This research aimed to address the limitations of lack 
of a genuine learning environment, especially the limitation of conventional writing in which the audience of 
students’ written work is limited to the teacher and possibly to classmates. It investigated the extent of students’ 
knowledge and experience of Weblog use, their perceptions of and attitudes towards using Weblogs. The study 
addressed these research questions:
1. What is the extent of students’ knowledge and experience of Weblogs?  
2. What are students’ perceptions of use of Weblogs?  
3. What are students’ attitudes towards use of Weblogs? 
2. The study 
2.1. The setting and the participants 
 The participants of this research were twenty undergraduate English major female students in the Faculty of 
Humanities and Social Sciences, Nakhon Pathom Rajabhat University. Their ages ranged from 22 to 24 years and 
they were in the fifth-year of their studies. These students undertook eight semesters of coursework and two 
semesters (second semester in the 4th year and first semester in the 5th year) of teaching practicum in secondary 
schools. After their teaching practicum, they returned to the university to undertake the coursework in the final 
semester. These students were preparing to become English teachers at a secondary level.  
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2.2. Method 
The research was conducted in the second semester of academic year 2008. The students were enrolled in the 
Reading and Writing for Academic Purposes II course. This course aimed to enable students to develop reading 
skills in understanding a variety of written texts including academic resources and develop thinking skills and skills 
in writing different genres of texts. The students met in class twice a week – four periods (50 minutes per period) 
and two periods on different two days. The length of the semester was 15 weeks. 
Short questionnaires which aimed to elicit students’ profile, experience of Internet and Weblog use, and 
perceptions of advantages and disadvantages of Weblogs were administered to the students prior to the requirement 
of Blogging.  
The students read academic texts in class and performed related activities including exercises, summarising, 
discussion, oral presentation, and paper-based writing. They were required to create individual Blogs using a 
popular, free and easy-to-use Weblog provider: Blogger. The learner Blog was used in this research in order to 
develop students’ sense of ownership in using and maintaining their Blogs. Individual students were asked to 
publish ten Blogs at their leisure during the semester. In their first Blog entry, the students reflected on their 
previous school teaching experiences. Then, they circulated their Blog websites or URLs to the instructor and their 
classmates via e-mail. After reading and discussing academic texts, the students were asked to publish their thoughts 
and ideas about the texts they had read in seven Blog entries: Adulthood (Blog 2); Why I want to get married (Blog 
3); The Minnesota starvation experiment (Blog 4); Healthy food (Blog 5); Don’t be a slave to fashion (Blog 6); 
Climate changes (Blog 8); and Current global issues (Blog 9). Students were also asked to record and reflect on 
their New Year activities in Blog 7, and reflect on their learning on experience from Reading and Writing for 
Academic Purposes II in Blog 10. Individual students were also asked to respond to their classmates’ Blogs. I, as the 
instructor also read the Blog entries and made comments. Due to time constraints, I was unable to comment on all 
200 entries. At the end of the semester, interview questionnaires which comprised of 15 questions eliciting students’ 
experience of Internet use and Weblog use, their perceptions of and attitudes towards the use of Weblogs were 
administered to the students.  
Questionnaire responses were qualitatively analysed and interview questionnaire responses were coded in 
accordance with content analysis and identified to find major issues. Student Blogs and comments were read and 
counted. They were not graded because the main emphasis was placed on students’ fluency rather than the accuracy 
of their work. Thus, students’ reflections (thoughtful ideas), opinions (beliefs), and expression (showing of feeling) 
were observed (Bella, 2005). 
3. Findings 
3.1. Extent of Knowledge and Experiences with Weblogs 
The majority of students (14) had home Internet access. Most (13) students had had no prior experience of 
Weblog use before undertaking the course Reading and Writing for Academic Purposes II. More than half (12) of 
the students did not use Weblogs in everyday life. Not many (8) students repeated that they sometimes used 
Weblogs as a means for communication and contact with other people.  
Many students commented that they gained extensive knowledge and experiences from Weblog use. For example, 
they had opportunities to create and decorate their Blogs, create and share their profiles, express their ideas, record 
their memories and experiences, and exchange ideas and opinions. The typical comment made by a student 
confirms the assertions: 
I have learned how to distribute information, introduce myself to a global audience. I also practice writing correct sentences. I 
learned how to use Blog functions and webpage creation. I planned what I was going to write as well as looked at the grammar. 
This is to know about technology and how to share knowledge and exchange ideas and opinions.
3.2. Potential values of Weblogs 
Students perceived advantages of Weblog use as follows. First, they viewed Weblogs as a medium of self-
expression online and a tool to enhance English language development. Weblogs offered opportunities for writing 
and reading practice and communicating with other people. Some students claimed that by using Weblogs, they 
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could write more freely. All students claimed that Weblogs enhanced their writing and reading skills, and 
vocabulary development. Weblogs increased motivation for and confidence in writing and learning English.  
Many students asserted that Weblogs fostered their creative, analytical and critical thinking skills. They 
commented that Weblog use offered opportunities for them to develop creative thinking in designing and tailoring 
their Blogs to look attractive, allowing decoration such as choices of fonts, colours, graphics, and video and audio 
files. They also mentioned how they developed analytical and critical thinking skills when expressing ideas; sharing 
knowledge, information, experiences and perspectives; and adding comments to other people’s Blogs. Some 
students pointed out that because of the online nature of Blogs and the global audience; they monitored their writing 
– the grammar and spelling with books and online dictionaries. 
In addition, the students pointed out that they used Weblog space to record their reflections on their classroom 
learning experiences. They reflected on what they had read and expressed their ideas and opinions. A student said, 
“Weblogs also remind me to recall my experiences”. A few students also said that they developed learning strategies 
from different styles of their classmates’ writing of Weblogs.
Finally, many students noted that writing their own Blogs and reading and adding comments to their classmates’ 
Blogs created social interaction, built good relationships and the learning community. Some students viewed that 
Weblogs provided another means of communication and a channel to meet with other classmates.
3.3. Student reactions to Weblog use
Overall, students were positive about Weblog use and the course. Without exception, students stated that they 
liked Weblogs because they believed that they aided them in learning English – developing writing and reading 
skills. They found that creating, publishing, and editing Blogs was easy. Some students noted that they particularly 
liked the offer of documenting experiences and the comment facility. They also liked more choices of templates and 
decoration opportunities offered in Weblogs. Eight students were positive about a real audience for ideas and 
opinions exchanges, and more friends. They felt that Weblogs provided another modern mode of communication. 
Most students indicated their intention to continue using Weblogs if they had time. 
Many students liked their free choice of topics in writing Weblogs. They commented that they could write more 
freely, without pressures and anxieties in the comparison with their classmates’. They noted that writing under the 
topics set by the teacher might be uninteresting, less motivating and difficult. Some students, however, noted that 
they liked writing on the topics set by the teacher because of clear guidelines and directions, and ease of teacher 
evaluation. 
Regarding the Blog audience, nearly all (19) students would like both the teacher and the classmates to read and 
add comments to their Blog entries. They liked ideas and opinions exchanges, constructive feedback, and teacher 
correction on the writing. Only one student wanted only her classmates to be the audience. 
Students reported some minor limitations of Weblog use such as Internet access, digital divide, technological 
skills, limited English language competence and a physical-related problem (sore eyes when reading online). Some 
students listed some disadvantages of Weblogs such as time investment, plagiarism, neglect of teacher feedbacks 
and correction, and Bloggers’ privacy with their personal information. 
3.4. The Blogs 
Students’ Blogs and comments were counted and read. The total was 200 Blog entries and 898 comments. Blog 
entry 1 posted by all students got the largest number of comments (158) and the second popular was Blog entry 2 
(138 comments) whereas the least popular was Blog entry 8 (37 comments). The analyses yielded salient aspects as 
follows: 
In the first and seventh Blog entries the students recorded their teaching practicum experiences at secondary 
schools, and New Year’s activities, respectively. They documented their memories and experiences, expressed their 
attitudes and feelings. In Blog entries 2, 3, 4, 5, 6, 8 and 9, the students expressed their ideas and opinions about 
what they had read. In the last Blog entry, the students published their reflections on their learning experiences from 
the course. They reflected on the benefits of the course, their attitudes and feeling towards the course and the 
instructor.  
By considering comments to students’ Blog entries, it can be observed that in some Blog entries, the students not 
only expressed their opinions, ideas but also gave some suggestions and advice. Interestingly, Blog entries of one 
student were also read and commented by some people beyond her classmates, including two readers from Brazil.  
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The typical mistakes and errors made by students were grammar and spelling. The grammatical errors included, 
for example, subject and verb disagreement, tenses, word order, punctuation and capitalization, misuse of infinitive 
after ‘to’, incomplete sentences, wrong articles and prepositions, and so on. It should be noted that such mistakes 
and errors did not hinder the meanings, ideas and opinions that the students intended to convey. One student 
mentioned: “Weblogs help writing. I monitored my writing before publishing. I checked grammar and spelling. To 
read my classmates’ Blogs I added comments. In spite of some mistakes in writing, I could understand what they 
had written”. 
Regarding the features of students’ Blog entries, the students created their profile, published text messages, added 
comments, decorated the layouts, and added photos of themselves, their family and friends, and downloaded 
pictures from different websites.  
4. Discussion and Conclusion 
    The results of the study indicate that the online nature and user-friendly characteristics of Weblogs encourage 
students’ self-expression in English. Weblogs are a powerful tool for English language learning particularly reading 
and writing skills. The sense of ownership in the Blogging process encourages students to write more freely – they 
are engaged in fluency work, rather than accuracy work.  In other words, they focus on meaning rather than forms 
and the writing is meaningful in an authentic environment. Blogging increases student interest, motivation and 
confidence in writing. Interestingly, students’ awareness of a ‘real’ audience with Weblogs being publicly accessible 
encouraged them to monitor their writing. As noted earlier, some students described their writing strategies such as 
planning their writing, reference checking in terms of grammar and spelling, and making sure their writing would 
convey the meaning they intended. In spite of some mistakes and errors of student Blog entries, student writing 
conveyed the meaning. They exhibited their writing abilities in using complex sentences, ideas and opinions 
expressions. They also used the pictures and photos to illustrate their writing. Interestingly, Blog entries of the 
student that were read and commented by the foreigners confirm a ‘real’ and ‘global’ audience.  
The students like the comment facility and value exchanging ideas and opinions as fostering their analytical and 
critical thinking skills. This finding is consistent with the assertion made by Oravec (2002) that Weblogs foster 
online discussion forum and thus, empower students to become more analytical and critical. 
The Blogging process is interactive – the author directly interacts and exchanges information, ideas and opinions 
with the readers. This encourages the creation of social interaction and collaborative construction of knowledge in a 
learning community. This is in accordance with the notion of collaborative learning (Godwin-Jones, 2003; 
Alexander, 2006; Kavaliauskienơ, Anusienơ & Mažeikienơ, 2006; Ševelj, 2006).  
Creating and publishing Blogs also promote students’ creative thinking. The students created ‘multimodality’ in 
their Blogs in which they published texts and added photos, pictures and other files aiming to make their Blogs 
attractive. This is more motivating than paper-based writing because of the sophistication of Blog technology. This 
experience is likely to be vital for young generations who are in the age of Internet technology. 
The findings of this study confirm the assertion that Blogging promotes learner autonomy, through a learner-
centred approach which encourages students to read and write for communicative purposes. Blogging reinforces 
English language learning in EFL contexts where learners have limited exposure to the target language. This is 
consistent with previous research (Ward, 2004; Pinkman, 2005; Zhang, 2009) in which the students were positive 
towards Weblog use in enhancing their EFL student writing skills.  
In conclusion, Weblogs can provide an exciting and motivating learning environment where students have a sense 
of ownership and readership. They can be used to enhance student analytical and critical thinking skills, create 
social interactions between students and the instructor, students and their peers, and students and a global audience. 
If used in English classes, the issues of students’ free choices of topics for Blogging, plagiarism, and neglect of 
teacher correction and feedback should be taken into consideration. However, in this study, the focus of Blog 
writing was on encouraging student self-expression in English, that is, the focus is on meaning and fluency rather 
than form or accuracy. Blogs are recommended to foster students’ English language development in a genuine 
learning environment.
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